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Master of Arts in Teaching with a major in Mathematics Education
THE NUMBERS:
Enrollment–
• 3-year enrollment: 2016:16, 2017:19, 2018:14 – ~16 students a year on average over the 3 years
• 2019:17 students with 15 students actively enrolled in spring semester 2020
• Diverse group of students
Graduates–
• 3-year graduates: 2016:16, 2017:19 2018:14 expected 10 graduates 2019
Strengths
• Retention rates are quite strong - extended support during and after teacher preparation from the
scholarship programs [WWF; CREST-ED; now going to- DSPETL]
[APR Review Report, March 03, 2020, p. 4]
edTPA• 3-year edTPA #pass (%): 2016: 14 (100%); 2017:11 (100%) ; 2018: 12 (86%)
Mathematics I (content knowledge)• 3-year Mathematics I #pass, (% at professional level): 2016: 4 (100%), Professional level
(100%); 2017: 11 (92%), Professional Level (83%); 2018: 7 (100%), Professional Level (86%)
THE MISSION:
The mission of the Master of Arts in Teaching program for Mathematics Education is aligned with the
mission of the GSU PEF, which represents a joint enterprise within an urban research university between
the College of Arts and Sciences and the College of Education & Human Development, working in
collaboration with P-16 faculty from diverse metropolitan schools. Grounded in these collaborations, the
mission of the program in Mathematics Education is to prepare educators (i.e., teachers and other
professional school personnel) who are: informed by research, knowledge and reflective practice;
empowered to serve as change agents; committed to and respectful of all learners; and engaged with
learners, their families, schools, and local and global communities.
THE GOALS:
The goals of the M.A.T. major in Mathematics Education are to prepare educators who:
• Demonstrate professional knowledge of human growth and development, individual differences,
diverse cultures and communities to create inclusive learning environments, through various
modality (online, hybrid, and face-to-face).
• Possess the content knowledge necessary to understand and apply the curriculum he or
she teaches.
• Possess the pedagogical content knowledge and skills to plan for instruction and assessment, to
enact instruction and assessment, and to critically reflect on personal practice and student
learning.
• Demonstrate professional and ethical dispositions and skills to collaborate with other
professionals to meet the cultural, linguistic, learning and behavioral needs of all learners.
Strengths
o Equity and Justice prevalent concept and manifestations in preservice teachers practice and
reflections – A contribution from faculty and concentrated course CRMT [Teaching for
Social Justice] across their first two semesters in the cohort towards practicum [Dr. Hackett]
[APR Review Report, March 03, 2020, p. 1, ]

Doctor of Education with a major in Curriculum and Instruction
Specific to the Ed.D. in Curriculum and Instructions’ productivity, viability, and quality – the
components of the APR that apply in particular to our program are italicized below. Our
program is well-connected to the goals involving research to support the needs of local
communities – the local Atlanta metro area as well as in teaching integrating the components
of equity and social justice. The work of advocacy, equity, social justice in urban areas is a
integrated curricular feature of the Ed.D. as related to teaching goals. Finally, in terms of
service, the Ed.D. incorporates residency requirements that align with departmental APR goals.
With respect to the APR report, the Ed.D. meets high standards of productivity with a 3.5 year
graduation rate and consistent enrollment, viability to support department goals in its aim and
structure, and quality measured by the success of our students both during the program and
post-graduation. Nevertheless, there is always space for revision and improvement. Goals for
the following major findings are outlined below to be presented to the interdisciplinary faculty
program committee of the program for overall consideration. Many goals outlined in the APR
document align with needs to improve the EdD residency requirements and thus I submit
should be the focus of our efforts first.
• Continue to work with the EPRS faculty to further improve students’ research
knowledge and implementation of dissertation studies via coursework;
• sustain, analyze, and improve the strong curriculum of the program;
• sustain, analyze, and improve the cohort model and its components.
• Improve access, facilitation, and monitoring of Residency Requirements:
o Build capacity in scholarly leadership by providing support for / refocusing on
residency requirements (which include presentations/publications);
o focusing again on residency requirements, build stronger community needs
assessments & service connections via EdD students’ service components;
o build capacity within both clinical and tenured / tenure-track faculty to support
students’ individual dissertation committees & research work as well as in
publishing and presenting;
o involve EdD students in special programs/grant – other academic work as
possible given their typically full time teaching status.
• EdD students would benefit from more involvement in Doc Council and having a space
“to go” to write and work (in progress)
1. SPECIFIC – addresses the major finding with one or more concrete activities;
2. MEASURABLE – it provides a means (such as a quantifiable target or a list of specific
actions by which the department and Dean can determine whether the step has been
achieved;
3. ASSIGNABLE – it identifies specific actors in the unit who will undertake it (e.g. program
coordinator, chair etc). This will be you or Program Coordinator.
4. REALISTIC – it can actually be accomplished, from a personnel and resource standpoint

5. TIME-RELATED – it describes stages to be implemented before the next APR cycle.
RESEARCH
Goal: Continue and extend our standing as leaders in equity and justice oriented research and
scholarship on teaching and learning addressing needs of local and global communities.
Objectives:
1. Conduct research to address and support the needs of local and global communities
related to equity and justice in education.
2. Strengthen our international standing as leaders in equity and justice oriented research
and scholarship on teaching and learning.
3. Maintain and support robust grant-seeking efforts.
Resources Needed:
• Every research-active faculty member should have funding for a GRA;
• course releases for significant professional leadership and editorship positions
supported by CEHD, the newly created The Graduate School (TGS), and/or the
university;
• focus on tenure-track hires and/or recruiting associate/full professors as well as clinical
faculty;
• faculty support at the legislative and leadership level (i.e., leaders who support
criticality) so to do the kind of critical consciousness work MSE faculty members do
without fear of repercussion;
• stable infrastructure for department-level administration of grants;
• funding packages for full-time doctoral students through MSE, CEHD, TGS, and/or
university fellowships/assistantships;
• writing time allotment for conceiving, developing, and submitting grant proposals;
• technology updates/research infrastructure;
• space and funding for centers (e.g., relocating the ULCC in the CEHD Building, creating
CEHD space for the CTME and Center for Equity and Justice in Teacher Education);
• research leave and workload adjustments funded by the CEHD, TGS, and/or university;
• formalized arrangements for the distribution of grant indirects; and
• travel funds for doctoral students.
Implementation Strategies/Timeline:
• Included more of the unit’s students (doctoral, master’s, and undergraduate) in research
projects and writing;
• reduce part-time instructor (PTI) positions (e.g., part-time field supervisors) through
doctoral student fellowships;
• secure equity and justice oriented leaders on the 10th floor;
• new generalist assistant/associate professor hire who is focused on equity and justice
oriented research; and

•

encourage undergraduate and graduate students to present at Sources (and other GSU
and local and state conferences).

TEACHING
Goal: Continue and extend our preparation of students to be equity and justice oriented
scholars–educators–researchers who are leaders in addressing needs of local and global
communities.
Objectives:
1. Innovate pedagogies and curriculum that reflect the growing equity and justice oriented
knowledge base of teaching and learning.
2. Model the pedagogical theories, practices, and critical consciousness that MSE faulty ask
of students.
3. Build and sustain programs that support communities and current educational contexts.
Resources Needed:
• Funded faculty professional development through individual and departmental
opportunities (e.g., critical consciousness, technology, LGBTQ, well-being, etc.);
• allotted faculty time and financial support for program coordination to strengthen
student advisement and mentorship;
• inclusion/engagement of outside community expertise in courses;
• funding and increased internship opportunities for doctoral students to teach to reduce
PTI hires;
• provide time and resources supporting co-teaching and other innovative teaching
approaches; and
• funds to update technology.
Implementation Strategies/Timeline:
• Innovate recruitment and program management;
• access/collaborate with communities in research opportunities (e.g., IRB, Co-PIs, etc.);
• embed and support Urban Ed Endorsement certificates in MAT and MEd programs;
• update, sustain, enhance programs and coursework with emphasis in socio-political, historical, and -cultural pedagogical and theoretical frameworks and applications;
• reassess alignment of community-based projects (community as broadly conceived)
within curriculum to learn more fully about, understand, and support community defined
needs;
• increase interdisciplinary work within the unit (i.e., develop interdisciplinary courses);
• establish a vision for “what it means to teach in contemporary/current cities”; and
• channel technology resources for students use in internship/practice classrooms and
faculty professional development on pedagogical use.
SERVICE
Goal: Continue and extend our collaborations within and across local and global professional,
university, and community organizations and foundations.

Objectives:
1. Establish and strengthen mutually beneficial collaborations with professional, university,
and community organizations/foundations that support the growth and development of
every learner with a specific focus on historically marginalized and underserved children,
youth, and communities.
2. Nurture and grow partnerships within and across local educational agencies and
national/international organizations/foundations.
3. Streamline service efforts to directly reflect the goals and objectives of research and
teaching.
Resources Needed:
• Tangible recognition within the promotion and tenure process that directly “counts”
community engaged service as intellectual contributions;
• develop promotion and tenure documents that position community engaged service
under the umbrella of research and scholarly activity;
• financial;
• balance service needs of the university, college, department, and professional
organizations with workload;
• dedicated administrative staff for data reporting and other administratively related
service needs;
• tangibly reflect community engaged service in considerations of merit raises;
• hire additional clinical faculty to distribute service needs more equitably; and
• funds to update technology.
Implementation Strategies/Timeline:
• Ensure the sustainability of the unit’s research and community outreach centers provide
community defined needs and services; and
• Ensure that service efforts provide reciprocal benefits for all stakeholders: communitybased organizations/foundations, school systems and individual schools, families,
professional communities, and business partners.

Doctor of Philosophy with a major in Teaching and Learning (Science Education)
THE NUMBERS:
Enrollment–
• 3-year enrollment: 2016:12 active, 2017 (5 new):14 active, 2018: 12 active (3 new)
• 2019:15 active students (2 new)
• 2020: 13 active students (1 new)
• 13 active students a year on average over the past 5+
• Averaging 2 new PhD students per year
• Diversity – stayed consistent at nearly 60% of enrolled students from underrepresented groups
over the past 5+ years
Graduates–
• 3-year graduates: 2016:1, 2017:3, 2018:1
• 2019: 1, 2020: 2
• Averaging 1-2 students graduating each year
• 60% of program graduates are in higher education; 40% in K–12 education, many in prominent
leadership roles
THE MISSION:
The Ph.D. in Teaching and Learning with a concentration in Science Education prepares professional
science educators to make scholarly contributions to both the theoretical and practical knowledge base of
teaching and learning in a broad range of educational settings. Graduates of this program typically assume
positions as college or university professors in schools or colleges of education or departments of science
(discipline-based). In these positions, their primary responsibilities are to conduct research on elementary,
middle, secondary, or post-secondary science teaching and learning, to teach content and pedagogy
courses, and to direct theses and dissertations. Graduates are also qualified to assume positions as science
education leaders in schools, districts, and curriculum development.
THE GOALS:
• Possess expert knowledge of science education theory and research
• Possess expert knowledge, skills, and dispositions needed to be teacher educators and scholars of
science education
• Are active contributors to professional organizations at international, national, and local levels
ACTION PLAN/MEASURES (achieve by next APR report):
• Seek external funding for PhD Science Education Students
o Measures: unit faculty locate and submit one grant a year, with a specific emphasis of
funding students from underrepresented groups
• Increase fulltime students
o Measures: increase to 30% fulltime enrollment; Averaging between 15% - 30% over the
past 5 years. Current level: 15%
• Engage PhD students in more research and scholarly activities throughout the degree program
(e.g., grant writing/submission/execution, writing/submitting/revising/publishing, presenting at
professional conferences, providing service to state and national mathematics education
organizations) and in teaching (e.g., undergraduate teaching as instructor of record)
o Measures: increase to 100% PhD students who have repeated research and scholarly
activities and teaching experiences

Doctor of Philosophy in Teaching and Learning (Teaching and Teacher Education)
Program Coordinator: Dr. Stephanie Behm Cross
1. Major APR finding(s) related to program:
a. There is a clear focus on community engagement and community-centered
scholarship, which takes a lot of time, effort, and deep and sustained partnership
work, and this work should count beyond service.
b. We need to increase funding for full-time doctoral students, and might also use
doctoral students (only) for teaching BSE courses and supervising student
teachers
c. We need to provide some online courses, but keep most face-to-face
d. We need to consider how to better integrate all TTE PhD students into the
CREATE program, both for their own experience, and for program sustainability
and growth
2. Program Summary.
Overall, our PhD in Teaching and Learning, Teaching and Teacher Education
concentration is well aligned with the overall goals/strengths of our department re: a
focus on equity and justice. Our 4 required and recommended TTE courses all have
equity and justice in the course description, and are taught by faculty committed to
centering equity and justice in their course content and enactment.
Areas of improvement would include ensuring that EDCI 8640 (Theoretical and Practical
Perspectives on Designing Urban Teacher Education) has a major community-based
teacher preparation component to align more closely with the work and commitment to
communities across our department. Additionally, we should utilize both EDCI 9660
(research and/or teaching internships) and EDCI 8790 (Special Topics in Teaching and
Teacher Education) as special topics courses and/or research/teaching internships that
ensure that our doctoral students and faculty are getting out into the community as they
learn about community-engaged scholarship and teacher preparation. That is currently
missing from the experiences of our doctoral students. Perhaps this can become a part of
their residency requirements… to do some community-based collaborative research with
partner organizations, or to do some internships with BSE students around communityengaged work (perhaps as a part of our 3000-level BSE courses).
We also need to increase the number of doctoral students who are full-time in our TTE
program, and can do that through an MSE fellowship and/or through full-time
commitments to university supervision. We need to consider how TTE PhD students
integration into the CREATE teacher residency program can support them re: funding
and might also help to sustain this residency program if/when external funds are no
longer available.
Finally, we might consider a newly designed, required course for all doctoral students
that focuses on equity-centered and community-based teacher preparation programs.

